FAIRFIELD
PUBLIC SCHOOLS
6-14-2022, 7:30 PM

501 Kings Highway East, CO Board Room
Regular Meeting Agenda

MEMBERS OF THE PUBLIC:
This meeting will be conducted in-person only. There will be no opportunity to call-in with public comment.
Per CDC Guidelines, masks are optional for all attendees regardless of vaccination status.

The best way to listen or watch the meeting remotely is:

1.
2.

w

FairTV’s cable channel (78 for Cablevision); or

Webex*: Call 408-418-9388, and use Meeting Number (access code): 234 165 12446
(*Audio only. All callers will be automatically muted and will not be heard by the BoE.)
FairTV’s Livestream; or

FairTV’s YouTube Education Channel (not live)

To view all agendas, minutes and enclosures, please click here.

Please Note: Guidance on public comment (per BoE Bylaws, Article V, Section 6):

PUBLIC COMMENT ON AGENDA ITEMS

"As a means of encouraging public participation during Board meetings, the Chair shall solicit comments from the public
with regard to agenda items, as proposed or amended, that the Board will be discussing and/or will be acting upon by
vote. The Chair may limit Public Comment in any manner appropriate to the orderly and efficient conduct of Board
meetings. The following parameters will pertain to Public Comment:

1. Up to three (3) minutes may be allotted to each speaker. The Chair may modify this limitation at the
beginning of a meeting, or at the start of public comment within a meeting, if the number of persons
wishing to speak makes it advisable to do so.

2. A member of the public can only speak to a topic once at a meeting. Public Comment on agenda items
will take place at the beginning and end of the meeting. Public Comment on Old Business will also
take place following Board discussion of those items and prior to when any vote is taken."

Board of Education Regular Meeting Agenda
Tuesday, June 14, 2022, 7:30 PM

Call to Order of the Regular Meeting of the Board of Education and Roll Call

Pledge of Allegiance

Public Comment

Presentations
A. Early Literacy Academy Update, Mr. Mancusi

(Enclosure No. 1)

B. Social Emotional Learning (SEL) Presentation, Mr. Mancusi, Ms. Leffert
(Enclosure No. 2,3)

Old Business

A. Discussion: District Improvement Plan Update, 2022-2027

Enclosures available at http://www.fairfieldschools.org/



http://www.fairfieldschools.org/
https://www.fairfieldct.org/fairtv/education
https://www.youtube.com/channel/UC_lUPoOxqSMupXRuvP84pLA
https://boe.fairfieldschools.org/meetings-minutes-agendas/
https://boe.fairfieldschools.org/content/uploads/2020/03/9000-BOE-03-10-20-Approved-ByLaws.pdf
https://docs.google.com/spreadsheets/d/1F8nEtzLlR7Bg_F3yeNJ4J3-SGfFPULf1liWUQ1zkZ1s/edit?usp=sharing

B. Approval of Riverfield Educational Specification for Partial Roof Project
Recommended Motion: “that the Board of Education approve the Riverfield Educational Specification
for the Partial Roof Project”

C. Approval of Sherman Educational Specifications for Partial Roof Project
Recommended Motion: “that the Board of Education approve the Sherman Educational Specifications
for the Partial Roof Project”

6. New Business
A. First Reading of Policies

Al. First Reading of Policy 6141, Advanced Course or Program and Challenging Curriculum
(Enclosure No. 4)

A2. First Reading of Policy 6172.1 Gifted and Talented Students
(Enclosure No. 5)

A3. First Reading of Policy 5118 Non-Resident School Attendance
(Enclosure No. 6)

B. Adoption of Policies

B1. Adoption of Policy 4118.112 Prohibition of Sex Discrimination and Sexual Harassment in the

Workplace

Recommended Motion: “that the Board of Education adopt Policy 4118.112 Prohibition of Sex
Discrimination and Sexual Harassment in the Workplace”

(Enclosure No. 7, 7a)

B2. Adoption of Policy 5145.4 Prohibition of Sex Discrimination and Sexual Harassment
Recommended Motion: “that the Board of Education adopt Policy 5145.4 Prohibition of Sex
Discrimination and Sexual Harassment”

(Enclosure No. 8, 8a)

C. Options for Year-End Expenditures, Ms. LeBorious
(Enclosure No. 9)

D. First Reading of School Nutrition and Meal Pricing, Ms. LeBorious
(Enclosure No. 10)

7. Approval of Minutes

Recommended Motion: “that the Board of Education approve the May 25, 2022 special meeting minutes”
(Enclosure No. 11)

8. Superintendent’s Report
A. Grade 4 Advanced Math Students — Update
(Enclosure No. 12)
B. Grading Regulations
(Enclosure No. 13)
C. 2022-2023 K-5 Enrollment Update, Dr. Parrish
(Enclosure No. 14)
D. Fundraising Report
(Enclosure No. 15)

Fairfield Public Schools 501 Kings Highway East, Suite 210 Fairfield, CT 06825 (203)255-8371



9. Committee/Liaison Reports
10. Open Board Comment

11. Public Comment

12. Adjournment

Recommended Motion: “that this Regular Meeting of the Board of Education adjourn”

CALENDAR OF EVENTS

7:30 PM 501 Kings Highway East
June 28, 2022 Regular Meeting CO Board Room, Fairfield 06825

RELOCATION POLICY NOTICE
The Fairfield Public Schools System provides services to ensure students, parents and other persons have access to meetings, programs and activities.
The School System will relocate programs in order to ensure accessibility of programs and activities to disabled persons. To make arrangements, please
contact the office of Special Education, 501 Kings Highway East, Fairfield, CT 06825, Telephone: (203) 255-8379.

Fairfield Public Schools 501 Kings Highway East, Suite 210 Fairfield, CT 06825 (203)255-8371



Early Literacy Academy
Update




Review of Program Focus




Current Student Demographic




Proposed 2022-2023 Student Demographic




Sample Progress Monitoring
Data May 2022
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Interpretation of Student Data




Gallistel-Ellis Test of Coding Skills 2021-2022

Average % Correct on Subtest for Six Early Literacy Academy Students

Closed Syllable-Single Closed Syllable-Consonant  Silent E and Open Syllables
Consonant Combinations

B September 2021 [ May 2022

Each of the six students demonstrated significant improvement in their ability to read words in the three different phonics patterns
assessed. Through explicit, systematic instruction in their patterns of deficit, the students were able to learn the phonics patterns and
generalize their knowledge into novel reading passages.

Throughout the school year, students were assessed on these phonic patterns and up to seven additional common phonic
patterns. Progress monitoring was conducted to ensure students were making gains in their areas of deficit. Continuing to receive
intensive instruction using a structured literacy approach will allow the students to make further progress in the development of their
reading, writing, and spelling skills.




Update of Literacy Coach Responsibilities




Review of Literacy Coach Responsibilities

continued




Review of Literacy Coach Responsibilities

continued




Review of Structured Literacy Course
Sequence




Review of Structured Literacy Course
Sequence continued




Current Early Literacy Academy Team
Members




Questions & Comments
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Enclosure No. 2
June 14, 2022

»| FAIRFIELD

PUBLIC SCHOOLS

SOCIAL AND EMOTIONAL LEARNING

NEEDS ASSESSMENT SUMMARY

JUNE 2022



District Social Emotional Learning Needs Assessment Committee Report
May 2022

INTRODUCTION

“Social and emotional learning (SEL) is an integral part of education and human development. SEL is the
process through which all young people and adults acquire and apply the knowledge, skills, and attitudes
to develop healthy identities, manage emotions and achieve personal and collective goals, feel and show
empathy for others, establish and maintain supportive relationships, and make responsible and caring
decisions.” (CASEL, 2022)

Over the past eight to ten years, the Connecticut General Statutes have codified requirements regarding
various aspects of Social Emotional Learning (e.g. school climate, attendance issues and bullying,
among others) that must be implemented by the Connecticut State Department of Education or public
school systems across the state of Connecticut. The following is a brief summary of some of those
statutes:

e Section 10-222q: Social and Emotional Learning and School Climate Advisory Collaborative.

Section 10-233(a-n): Concerning the appropriate use of suspension in CT schools .

e Section 10-233l: Concerning Out-Of-School Suspensions And Expulsions For Students In
Preschool And Grades Kindergarten To Two

e Section 10-222j: Training, prevention, identification and response to school bullying, teen
dating violence and youth suicide.

e Section 10-222d: Safe school climate plans and assessment.

e Section 10-198d: Concerning Chronic Absenteeism.

e Section 10-220a: Concerning In-service. training. Professional development and evaluation
committees. Institutes for educators. Cooperating teacher program, regulations.

e Section 10-222g: Prevention and intervention strategy for bullying and teen dating violence.

e Section 17a-22ff: Children's Mental, Emotional and Behavioral Health Plan Implementation
Advisory Board.

There have been numerous practices instituted by the district over the past ten years to comply with
these statutes. This needs assessment was commissioned to examine the current practices of the
district in the area of social and emotional learning and to make recommendations for a multi-year plan
for the district to address this area. Additionally, research in the past five years has focused on the
effectiveness of early intervention strategies.

A 2018 meta-analysis of four research studies was conducted, entitled “An Update on Social and
Emotional Learning Outcome Research, published in Phi Delta Kappan.
https://kappanonline.org/social-emotional-learning-outcome-research-mahoney-durlak-weissberg/

The key findings included:

e Compared to control students, students participating in SEL programs showed significantly more
positive outcomes with respect to enhanced SEL skills, attitudes, positive social behavior, and
academic performance, and significantly lower levels of conduct problems and emotional distress.

e The higher academic performance of SEL program participants translated into an 11
percentile-point gain in achievement, suggesting that SEL programs tend to bolster, rather than
detract from, students’ academic success.


https://www.cga.ct.gov/2020/sup/chap_170.htm#sec_10-222q
https://www.cga.ct.gov/2015/pub/chap_170.htm#sec_10-233
https://www.cga.ct.gov/current/pub/chap_170.htm#sec_10-233l
https://www.cga.ct.gov/current/pub/chap_170.htm#sec_10-222j
https://www.cga.ct.gov/current/pub/chap_170.htm#sec_10-222d
https://www.cga.ct.gov/current/pub/chap_168.htm#sec_10-198d
https://www.cga.ct.gov/current/pub/chap_170.htm#sec_10-220a
https://www.cga.ct.gov/current/pub/chap_170.htm#sec_10-222g
https://www.cga.ct.gov/current/pub/chap_319.htm#sec_17a-22ff
https://kappanonline.org/social-emotional-learning-outcome-research-mahoney-durlak-weissberg/

A 2021 evidence review entitled “Adolescent Mental Health - A Systematic Review on the Effectiveness
of School Based Interventions” was conducted by the Early Intervention Foundation in England.
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-scho
ol-based-interventions

The key findings related to social and emotional learning included:

e Universal social and emotional learning interventions have good evidence of enhancing young
people’s social and emotional skills and reducing symptoms of depression and anxiety in the
short term.

e Enhancing social, emotional and behavioral skills (including emotional identification, articulation
and regulation, communication skills, conflict resolution skills, behavioral self-regulation, empathy
and perspective taking) is a key determinant to young people’s mental health and wellbeing, and
supports them in achieving positive outcomes in school, work and life.

e High quality program implementation is critical to achieving positive outcomes.

These research studies, and others, have led to the Connecticut State Department of Education making
the social and emotional learning needs of students a top priority across the state and has led to the
Fairfield Public Schools seeking this needs assessment.

The District SEL Needs Assessment Committee was formed in August of 2021 with the charge to identify
needs across the district to meet the social and emotional learning (SEL) needs of students and adults
across the district. While it might seem logical to think this work is a result of the Covid pandemic that
began in March 2020, in reality school districts locally, statewide and nationally have seen an increase in
students needing support in social emotional learning for over the past ten years. The Fairfield Public
Schools has not been blind to these student needs, and have approached the issue with the
implementation of various programs, strategies, assessments and the concomitant training required.
What has resulted over the past decade and more is a large variety of resources available across the
district school sites, with some training implemented along the way, and a wide variety of implementation
even among levels. This needs assessment seeks to identify what is currently occurring to support the
SEL needs of students and adults and make recommendations for next steps in a multi-year plan.

MEMBERSHIP OF COMMITTEE

The District Needs Assessment Committee is comprised of the following members:

Colleen Banick (Fairfield Woods Middle School Principal)

lan Banner (Sherman Elementary School Principal)

Caryn Campbell (FLHS Director of Pupil Services and School Counseling)
Zoe Dolan (Coordinator of Elementary Special Education)

Molly Farrell (Holland Hill Elementary School Principal)

Greg Hatzis (Fairfield Ludlowe High School Head Principal)

Ann Leffert (SEL Committee Chairperson)

Rob Mancusi (Executive Director of Special Education and Special Programs)
Digna Marte (Director of Diversity, Equity and Inclusion)

Lori Mediate (District Health Coordinator)

Vanessa Montorsi (FLHS Director of Pupil Services and School Counseling)
Karen Shaughnessey (Roger Ludlowe Middle School Assistant Principal)
Maureen Sullivan (Teacher Leader - School Psychologists/Social Workers)
Meg Tiley (Roger Ludlowe Middle School Principal)


https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions

Meetings of this Needs Assessment full committee occurred on the following dates: August 4, 2021;
August 23, 2021; September 9, 2021; September 13, 2021; September 24, 2021; October 5, 2021;
November 18, 2021; December 15, 2021; February 3, 2022, April 28, 2022

Additionally, a smaller sub-committee comprised of Rob Mancusi, Greg Hatzis, Maureen Sullivan and
Ann Leffert met on the following dates to begin drafting the multi-year plan:

February 17, 2022; March 3, 2022; March 8, 2022; April 1, 2022

REVIEW OF 2020-2021 SCHOOL IMPROVEMENT PLANS

School Improvement Plans for the 2020-2021 school year were reviewed for the content of SEL goals.
All PK-12 schools contained a Social Emotional Learning goal. Some of the language from the SEL
goals, by level, are documented below.

PK/Elementary

Establish a school wide community that promotes positive social and emotional learning for all
Staff will establish a school wide community that promotes positive social and emotional learning
for students while fostering connections with parents and families

e Whether in brick and mortar or virtual session we will focus on community building and fostering
positive, respectful relationships within the school community including staff, students and parents

e Promote connectedness, diversity and inclusion in order to strengthen our school community and
climate for all

e Implement strategies and procedures to support the physical and emotional health and safety of
students, families and staff

e Continue to strengthen the school culture by promoting positive student behavior and
connectedness through the support of the social and emotional needs of staff and students

e Strengthen school community and emotional safety by building and maintaining positive
relationships. Setting and achieving positive, attainable goals, and teaching responsible decision
making

e Implement strategies and procedures to support the physical and emotional health and safety of
students, families and staff

e Promote a safe, healthy environment which demonstrates empathy and resilience an builds
relationships to strengthen our school and community
Actively ensure and monitor a safe, secure social emotional learning environment
Develop multi-tiered systems of response to the social emotional learning of our school
community

e Students and staff will aim to make each other feel emotionally and physically safe

Middle School

e All students, staff and parents will provide and odel an environment of mutually respectful
behavior where students feel socially and emotionally safe

e Through a series of student leadership opportunities we will build a broad coalition to create and
maintain a safe, supportive, and equitable environment for all students and adults by integrating
SEL, academic supports, and surveys into plans for a blended learning model

e The school community will develop a shared set of standards for conduct and discipline that
promotes, enhances and sustains a positive school climate and culture



High School

e With implementation of positive, reflective and restorative practices students will demonstrate
pro-social skills and improvements in engagement in learning and DBT skills as evidenced in
student achievement data

e Foster an inclusive environment that develops and supports interpersonal relationships, personal
safety and responsibility

e Staff will incorporate SEL strategies into their practices in order to support ALL students in
developing the social and emotional competencies needed for long-term success

RESOURCES USED AT EACH LEVEL

A review of SEL resources available in each of the buildings by level was conducted in August 2021.
While some of the resources listed are full research-based programs with lessons that can be
implemented, many of them are strategies that either don’t have a research backing behind them or are
not comprehensive in providing a sequence of lessons across levels. A survey conducted in May, 2022
obtained information about each resource in each building and how it is being implemented (or not). This
information will be used in the 2022-2023 school year to inform decision-making for a committee tasked

with identifying a resource to be used at each level.

The following chart lists those resources:

ELEMENTARY

MIDDLE SCHOOL

HIGH SCHOOL

Second Step

Restorative Practices

Dialectical Behavior Therapy
(DBT)

Mind Up

Mentor/mentee

Restorative Practices

Zones of Regulation

Re-Engagement Team

Advisory

SOAR

Mindfulness

Truth About Hate

PBIS

Stop, Breathe, Think App

Falcon of the Month

Responsive Classroom

Good News Postcards

CASEL Framework

Restorative Practices

Digital Code of Conduct

Anti-Defamation League

Kids First From Day One

SAT Program Implementation
Guide

No Place for Hate

Pathways to Positive Behavior

An Initial Guide to Leveraging
the Power of Social Emotional

Learning

CASEL Framework Teaching Tolerance
Ruler Therapy Dogs




Emotional Intelligence Charter Meditation Resources

Impact

DEVELOPMENT OF A SHARED VISION STATEMENT

The committee met for the first time on August 4, 2021. Rob Mancusi reviewed the charge of the
committee as follows: to conduct a needs assessment of current district practices and resources, identify
state and national resources to guide the work and develop a multi-year plan that outlines the steps for
the district to take to support the social and emotional learning for students and adults in the Fairfield
Public Schools. This meeting, and a follow-up meeting on August 23, 2021, developed an SEL vision for
the district using state and national resources as well as the Mission Statement of the Fairfield Public
Schools, district Long Term Goals, District and School Improvement Plans and the district Vision of a
Graduate. Review of these materials over the course of the first two meetings resulted in the following
Shared Vision for SEL for the Fairfield Public Schools:
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FPS Shared Vision for Social Emotional Learning

The Fairfield Public Schools (FPS) believes that lifelong learners, responsible citizens, and successful
participants in an ever-changing global society demonstrate highly developed social-emotional
competencies. Research shows social- emotional learning enhances the potential for academic success,
advances educational equity, and fosters resilience and connectedness.

The FPS, in partnership with families and the broader community, is committed to creating an
environment that recognizes the importance and development of the following essential SEL
competencies (Collaborative for Academic, Social and Emotional Learning [CASEL],2020) for all

individuals in the FPS: COMMUNITEg
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This Shared Vision Statement is aligned with work already begun in the Fairfield Public Schools (e.g.,
Mission Statement, Vision of a Graduate). The chart below details the link between the CASEL
competencies and FPS documents.

Personal identity Self-reliance Appreciate/unders Communicators Responsible citizens
tand global society
& issues
Reflection Continuous adaptation | Understand, value Collaborators Critical thinking
& adjustment diversity/other
cultures
Motivation/persistence | Belief that all are Partnership, Ethical
capable communities,
families
Resilience Openness Problem-Solving
Curiosity,
inquisitiveness

Present in Vision of a Graduate and FPS Mission Statement
Present in Mission Statement only
Present in Vision of a Graduate only

The draft of this Shared Vision of SEL was presented to and discussed with the District Leadership Team
on September 9, 2021 for review and feedback. After discussion, it was agreed that this would be
included in a presentation for district staff members at a faculty meeting in October 2021. The committee
agreed that the work would rely heavily on resources from the Collaborative for Academic, Social and
Emotional Learning (CASEL), as the Connecticut State Department of Education has adopted their
framework for use in schools in Connecticut.

PROFESSIONAL LEARNING AND STAFF SURVEY

During this initial work of the Needs Assessment Committee, it was agreed that an initial presentation
was needed for all educators to start out with a common understanding of the CASEL framework and the
five competencies included in the framework. Committee members were all in agreement that our work
with the staff should center around the CASEL framework, as the Connecticut State Department of
Education has adopted that framework in its definition of SEL:



Connecticut’s definition of SEL: The process through which children and adults achieve
emotional intelligence through the competencies of self-awareness, self-management, social
awareness, relationship skills, and responsible decision-making (Public Act 19-166)

Members of the committee worked together to create a slide deck presentation that was first shared with
district leadership on October 7, 2021 for their review and input. The slides included the draft Vision
Statement created by the committee, an overview of the definition of SEL, research data as well as
specific information about each of the five competencies. The presentation was then provided by each
school’s principal at subsequent faculty meetings in October 2021. It is important that all educators in
the schools share a common language around SEL, and this was the first step in doing just that.

At the end of the presentation, educators in each school were provided with a survey that asked nine (9)
questions about SEL. The first five (5) questions were related to what they remembered from the
presentation about the CASEL competencies. The last four (4) questions were related to their
knowledge of and use of resources to specifically teach social and emotional skills. While the complete
data is included in Appendix A, below is a brief summary of the responses, focusing specifically on the
last four (4) questions (it should be noted that there was variance among school responses at each
level):

Question 6: For which of these competencies do you feel you best support students in your
practice?

At the elementary level, the two competencies of Self-Management and Relationship Skills clearly
rose among teachers as the competency they felt they were able to provide support for the
youngest students in their buildings.

At the middle school level, teachers identified Self-Management most frequently as the
competency they were able to provide support for their students.

At the high school level, they also most frequently chose Self Management as the competency
they were able to provide the best support for their students.

Question 7: In today’s world, which competency do you feel is the most important for young
people to develop stronger skills?

At the elementary level, the competency teachers felt was most important for their students was
Self Management, although the responses were fairly even across the four of the five
competencies (with the exception of Responsible Decision Making).

At the middle school level, Responsible Decision Making was by far the competency teachers at
that level felt was most important for their students.

At the high school level, Self Management and Responsible Decision Making were the
competencies most teachers at this level felt was most important for their students.

Question 8: Which competency do you feel you would like to learn more about so you can
further support students?



Teachers at the elementary level chose the competencies of Self Management and Social
Awareness as the ones they wanted to learn more about to best support their students.

At the middle school level, teachers chose the competencies of Self Management and Social
Awareness as the ones they would like to learn more about to best support their students.

High school teachers selected Self Management as the competency they wanted to learn more
about to best support their students.

Question 9: Which competency do you feel would be the most beneficial (of course all are
beneficial) to focus on as adults and life-long learners?

Elementary teachers reported they wanted to learn more about how to support their own SEL
skills in the area of Relationship Skills.

Middle school teachers reported that more information about Self Awareness would benefit their
own SEL skills.

High school teachers reported that more information about Self Management would benefit their
own SEL skills.

The results of this survey were shared with each of the building principals. While more general
conclusions are made here across each question by level, each building leadership team should use
these results to fine-tune the professional learning opportunities they will begin offering their staff in the
2022 - 2023 school year. There will be further conversation about this in the Recommendations section
of this report.

PARENT FORUMS

Principals were provided with a message to send to their PTA Presidents, seeking volunteers to serve as
a parent representative to attend parent forums every few months. The purpose of the forums is to keep
parents up to date on the work of the committee as well as to solicit their feedback of work in progress
and future plans. Elementary schools identified one representative from each school and middle and
high schools identified two representatives each.
The first parent forum was conducted on October 7, 2021. Sixteen parents were in attendance,
representing eight elementary schools, three middle schools and two high schools. The parents viewed
a presentation created by committee members as an introduction to Social Emotional Learning.
Afterward, parents were organized into five different groups to provide feedback to the following four
questions:
1. How has your understanding of Social Emotional Learning changed from this presentation? What
are your big take-aways?
2. Which of the following 5 core SEL competencies do you believe students need the most:
a. Self-Awareness
b. Self-Management
c. Social Awareness



d. Relationship Skills
e. Responsible Decision Making
3. Are you aware of any programs or strategies being used in your child’s school to support the
development of SEL skills?
4. What information do you think all parents would benefit from or like to hear more about regarding
Social Emotional Learning?
Parent responses to these questions are summarized, below:

How has your understanding | Which of the following 5 | Are you aware of any What information do you think
of Social Emotional Learning | core SEL competencies | programs or strategies all parents would benefit from
changed from this do you believe students | being used in your or like to hear more about
presentation? What are your | need the most: child’s school to regarding Social Emotional
big take-aways? o Self Awareness support the Learning?
e Self Management development of SEL
e Social Awareness skills?
e Relationship Skills
e Responsible
Decision Making
e  World is changing for all Self Awareness was Elementary: e Get this presentation out to
kids mentioned in 5/5 groups |e¢  Mood Meter parents
e Excited about talking about |e  “Building a sense of |e Mind Up e Videos were good
SEL for children self and confidence in ¢  Morning Meeting e Explanation of (CASEL) wheel
e Good to start early oneself’ e Buddy bench was very powerful
e Difficult to figure out how to e Psychologists pushin |e Parents need to understand
focus on SEL Self management was e Lunch bunch SEL to believe it matters
e No real meat to SEL work, mentioned in 3/5 groups: [  Fill the Bucket e Common language between
until now e  “Other areas fall into home and school is important
e Growth mindset place with this” e PTA presentation in the future
e  Skills that teachers can e “This is important for Middle School e Parents can support SEL
learn to implement middle school” e Counselors move with initiatives in school
e Importance of relationship grade level and are in [e  Goal is this would be a natural
between teacher and Social Awareness was the lunchroom part of school and the greater
student not mentioned in any of community
e No system aligned through the 5 groups High School e Blurb in a PTA newsletter with
the district e  Student support strategies to implement at
e Thisis nota new Relationship Skills was services home
problem-it's gotten worse mentioned in 3/5 groups: [e  Students encouraged |e What is Ever Did That?
e More parents should hear e “This is especially to be in clubs Book
this background about SEL important for high e Best Buddies e More information sharing with
e  Shift in thinking that SEL is school level” parents
needed instead of nice to e “Important for e Provide basic understanding of
have teachers to build General Comments: human behavior and how do
e Conscious decision to focus rapport and trust in e “Thought it was built we grow that
on SEL order to connect in” e Teach parents how to engage
e Keep age appropriate students with each e “Not aware of specific in conversations with their
e Common language is other and their voices strategies and children
important are heard” methods” e Build in SEL days into the
e Wonder about everyone’s e “Foundations at e “Growth Mindset” school year, especially at the
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“Match the right school level and 13 are
competency used at the high school
concentration at the right | level)
level”




The second forum occurred on March 2, 2022. This agenda for this Parent Forum was to update the
parents as to the work of the committee to date, give a general overview of plans for a multi-year plan
and share specific information about the universal screening tool that was being implemented. Maureen
Sullivan created a presentation that provided detailed information about the DESSA (see the next section
for further information). The presentation was well received and parents had many comments and
questions. Overall, the parents present were supportive of the DESSA and agreed it would be a useful
tool to provide support for students needing further instruction in the social and emotional learning area.
Similar to comments from the first Parent Forum, several parents commented that this work will help to
make identifying needed instruction in SEL more obvious to school teams. Committee members
commented on how the information gained from the DESSA will not only support Tier 1 and Tier 2
interventions, but give information to educators about how to support students in their classrooms using
identified strategies that are part of the Aperture dashboard (Growth Strategies).

UNIVERSAL SCREENING TOOL

The district has a robust SRBI/MTSS process in curricular areas but has mostly anecdotal data when
looking at the social and emotional needs of students. This has long been identified as an area of need
when working to provide support for students in the district in the area of SEL. Historically, other
screening tools in the area of SEL have been used at times across the district (BASC-3 Behavioral and
Emotional Screening System [BESS] at the high school level and several elementary schools). While
these assessments were helpful, they were not universally implemented across the district with fidelity,
resulting in a glaring need for more data-driven information for the SRBI/MTSS teams across the district.

Along with the initial work of the committee in August 2021, the committee learned of a universal
screening tool being offered through the Connecticut State Department of Education at no cost to
districts. While this wasn’t in the scope of the initial charge of the committee, it was decided to pursue
this opportunity since a universal screening tool would have been a recommendation for the SEL
multi-year plan. Rob Mancusi, Dana Bossio and Ann Leffert had several meetings with Aperture
Education, the vendor contracted with the state to provide the assessment tool, the Devereux Student
Strength Assessment (DESSA). After these meetings and review of the requirements, an application on
behalf of the district was submitted to the Connecticut State Department of Education and ultimately
Fairfield was selected to participate in this endeavor.

The months of December 2021 and January 2022 were spent providing Aperture Education the
information needed to onboard district and student information to populate the dashboard for educators
and students to use for the assessment. At the same time, Site Leaders were identified at each building.
These Site Leaders participated in a training session provided by Aperture Education. Site Leaders at
each level were identified as follows:

Elementary: Principal, Elementary Program Facilitator, Social Worker, School Psychologist

Middle School: Principal, Assistant Principal, School Counselors, Social Workers, School
Psychologist and Dean

High School: Head Principal, House Principals, Director of Pupil Services and School

Counseling, School Counselors, Social Workers and Deans

10



Site Leaders will take the lead in each of their buildings for the implementation of the assessments for
students as well as to work with SRBI/MTSS teams for follow-up with specific students.

All teachers in grades K-8 participated in training in January 2022 regarding the DESSA, provided by
Aperture Education virtually prior to implementing the assessments. Rob Mancusi sent a letter to
families about the assessments, and all assessments were conducted between February 7, 2022 and
February 25, 2022.

Students in grades K-8 had their classroom teacher (grades K-5) or their homeroom teacher (grades 6-8)
complete the DESSA-mini for each of their students. The DESSA-mini is a short assessment (1-2
minutes per student) whereby the teacher responds to 8 questions related to the student, based on their
knowledge of the student over the past 4 weeks. Students identified in the “Need for Instruction” area
were identified. A large number of the students that fell in this area on the DESSA-mini were already
receiving additional support in the area of social and emotional skills. Students in grades 9-12 would
complete a DESSA Student Self Report consisting of 55 questions and taking about 5-6 minutes for each
student to complete on their own (the Connecticut State Department of Education notified districts in late
February that the Student Self Report was on hold until the fall across the state). Student scores are
reported as t-scores and fall across the following three (3) domains: “Strength,” “Typical” and “Need for
Instruction.” The assessment is a strength-based assessment rather than a deficit-identifying
assessment. Across the K-12 schools, teachers and Site Leaders would have access to the information
to plan for any needed instruction for students who fell in the “Need for Instruction” domain. The
DESSA-mini will be administered again in June 2022 and will be repeated thereafter three times in each
school year.

DISTRICT AND SCHOOL IMPROVEMENT PLANS

There is a previous District Improvement Plan that has ended and a new plan is being developed for July
1, 2022 - June 30, 2027. This new plan has a goal area entitled, “SEL and Equity.” Many of the
identified actions on the multi-year plan that was developed as part of this needs assessment process
were incorporated into the new District Improvement Plan.

Each of the schools in the district have an active School Improvement Plan that is developed at the
beginning of each school year. The plans are developed using data from various sources to create goals
and benchmarks for the current school year. As mentioned previously, there is a great deal of data
available to school teams to use to analyze student performance in academic areas that leads to the
development of goals in those areas. School teams have typically relied on school climate surveys to
develop goals in the area of social emotional learning. While it is commendable that SEL goals have
been present in School Improvement Plans for several years in one form or another (i.e school climate,
bullying, etc.), the use of available data as defined by established indicators should be used to inform the
goals and action steps on each school’s School Improvement Plan.

CASEL RUBRIC

Members of the Districtwide SEL Needs Assessment Committee universally agreed that the CASEL
website would provide the district with resources to support this needs assessment. The CASEL
resources were chosen for several reasons: (1) CASEL has conducted research across the country for
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many years with the results informing their work, (2) the Connecticut State Department of Education is
recommending the use of CASEL resources, and (3) many staff members in the district are already
familiar with the CASEL wheel.

At meetings in December 2021 and January 2022, members of the SEL Needs Assessment Committee
worked together to complete the CASEL Districtwide SEL Implementation Rubric, part of CASEL’s
District Resource Center (DRC). The DRC includes information learned from CASEL’s Collaborating
Districts Initiative, a partnership with districts representing over one million students across the U.S. The
DRC provides a framework for implementing districtwide SEL implementation. The rubric was
instrumental in reviewing Fairfield’s current practice in each area. This review has led to identifying next
steps to create a consistent implementation of SEL resources and practices across the district. The full
rubric with district performance can be found in Appendix B.

SCHOOL SEL RESOURCES SURVEY

A more comprehensive survey was created and sent to each school in mid-May with a request for the
administrators and student support staff to complete the survey about SEL resources in use in their
buildings. The intent of the survey is to provide information about where, how often and with whom the
resource is being used, and if the school would recommend continued use of the resource. The
information collected is on a comprehensive spreadsheet which will be shared with Robert Mancusi to be
used with the committee formed in the fall to recommend SEL resources at each level. A summary of
the responses about how often the resources are used is included in Appendix C.

12



FINDINGS AND RECOMMENDATIONS

e SEL Goals currently exist in the District Improvement Plan (previous and proposed) and School
Improvement Plans.

e Educators are keenly aware of the impact of social-emotional skills on learning, as evidenced by
areas of focus in all buildings on school climate and bullying.

e There has been some program training and implementation regarding SEL programs in the
district (i.e. Mind Up, DBT, Zones of Regulation, Responsive Classroom, Ruler, etc.).

e The high schools have used a universal screener in the area of SEL skills (Behavioral and
Emotional Screening System - BESS).

e There is a district-wide process in place to review student data in order to inform instruction and
interventions (SRBI/MTSS process and teams).

e School climate surveys are conducted on a yearly basis.

It is clear that there is much conversation among teachers and administrators in the district regarding
students’ social and emotional learning. Educators in the district have reported seeing an increase in
students struggling with mental health issues for about ten years. The Coronavirus pandemic
exacerbated this issue for many students. There is a strong correlation between systemic SEL
instruction and a reduction in mental health and behavioral concerns in students. The following
recommendations are made as a result of this needs assessment:

e Multi-Year Plan
As a result of the work over the course of the 2021-2022 school year, a multi-year plan
has been developed in order to meet the goal of the proposed District Improvement Plan:
“‘Demonstrate developmentally appropriate self awareness, self management, responsible
decision making, relationship skills and social awareness after receiving explicit instruction
aligned to the CASEL framework.”
The plan can be accessed HERE. The plan has been developed as a three-year plan, as
much of the work in this area is in a pilot or early implementation phase. During the third
year of this plan, progress should be reviewed and work for additional years developed.
This plan should be referenced in the District Improvement Plan.

e SEL Steering Committee
There should be a district SEL Steering Committee, ideally made up of at least some of
the members of the Needs Assessment Committee that served for the 2021-2022 school
year. This Steering Committee should meet three - four times per year to monitor
progress toward the SEL Multi-Year plan. This committee will keep the work in the area of
SEL relevant and alive across school years.

e District SEL Committee
A district SEL Committee should be formed in the Fall of 2022 to include teachers,
parents, high school students and community members. This committee should meet
three to four times per school year to monitor progress toward the actions of the multi-year
plan.
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AdHoc Committees of the District SEL Committee

o Program Review Sub-Committee
This committee should be formed in September of 2022 to review the results of the
survey regarding SEL resource use in the buildings, which was conducted in May
2022. By December 2022, the committee should make recommendations as to
which resources will be used at each level, and identify the cost of such resources,
including professional learning, to be included in the 2023-2024 school year
budget. The initial implementation should be a pilot in one or two schools per level
(one ECC site, two at elementary, and one at the middle and high school levels).

o Professional Learning Sub-Committee
Schools should use the data from the survey completed at each building in
October 2021 to determine what professional learning opportunities best meet the
needs of their specific building. This committee should maintain contact with
building leaders to identify any resources needed for specific learning, including
presentations regarding CASEL competencies, Aperture Education resources
aligned to the DESSA-mini and DESSA results and specific learning regarding
resources selected by each level.

o SRBI/MTSS Sub-Committee
Members of the District SEL Committee should work with the committee that is
working on establishing SRBI/MTSS standards as part of the District Improvement
Plan for the years 2022-2027. The MTSS work needs to include considerations for
social and emotional learning for students. Within this work, data points should be
identified (i.e. attendance, participation in extracurricular activities, data from the
DESSA-mini and school climate surveys. This data already exists and should be
used when planning interventions for students in the area of social and emotional
learning.

DESSA

The district should continue to implement the DESSA-mini three (3) times per year as a
universal screener in the area of SEL. The full DESSA should be implemented for
students who fall in the “Need for Instruction” area of the DESSA-mini. This assessment
should be considered by the committee working on MTSS at each of the levels.

Adult SEL

Within the scope of the Ad-Hoc Professional Learning Committee for SEL, it's imperative
beginning the first year of the plan that professional learning opportunities are offered for
staff working with children. The research points to the need for adults to be able to
manage their own social emotional needs before they will be able to work with students.
CASEL has many good resources in this area and these should be considered when
planning.

Parent and Community Involvement/Information

The district website should have an area dedicated to SEL information for families to be
able to implement strategies to support their children at home. Several parent forums
should be conducted, with representatives from each building, to provide a way for
information about SEL to be brought back to schools and disseminated.
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Build components of SEL into classrooms

In addition to the identification of a specific resource at each level to be implemented
systematically and with fidelity, classroom teachers should build in strategies to implement
in their classrooms. The Aperture website has a tab entitled “Growth Strategies.” Like a
resource in an academic area, this resource contains many simple strategies that can be
implemented in classrooms specific to a competency area of the CASEL wheel.

SEL strategies embedded when curriculum documents are updated

Some of this work has already begun with curriculum work currently underway. A great
resource for teachers going forward are (and will be) the SEL Habits developed by the
Connecticut State Department of Education. Currently, a document exists for Grades K-3
CT SDE SEL Habits (Grades K-3) and further documents from the state will be
forthcoming. These will be important for curriculum committees to be aware of and
consult when rewriting curriculum documents.

SEL goals in School Improvement Plans

SEL goals should continue to be an explicit part of school improvement plans going
forward. The district is currently working on a new template for these plans. These new
plans should link in some format to the SEL and Equity area of the District Improvement
Plan.

SEL Contact person in each building

Each school site should have a lead person who is responsible for communicating
information about SEL from the District SEL Steering Committee back to the building staff,
and also communicate progress back to that committee. With many initiatives running
concurrently, it is too easy for SEL initiatives to take a back seat
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APPENDIX A

Data From Initial Staff Survey October 2021
ECC/Elementary:

For which of these competencies do you feel you best support students

Question 6 in your practice?
Self Social Relationship Responsible
Self-Awareness | Management Awareness Skills Decision Making

Burr 14.7% 23.5% 14.7% 29.4% 17.6%
Dwight 16.7% 33.3% 16.7% 16.7% 16.7%
Holland Hill 18.8% 18.8% 15.6% 28.1% 18.8%
Jennings 10.3% 17.2% 24.1% 24.1% 24.1%
McKinley 17.5% 42.5% 5.0% 15.0% 20.0%
Mill Hill 12.1% 33.3% 6.1% 36.4% 12.1%
NSS 12% 29.7% 10.8% 8.1% 18.9%
Osborn Hill 22.5% 30.0% 12.5% 25.0% 10.0%
Riverfield 24.1% 35.2% 7.4% 24.1% 9.3%
Sherman 5.3% 34.2% 2.6% 50.0% 7.9%
Stratfield 44.8% 13.8% 6.9% 13.8% 20.7%
ECC 12.5% 12.5% 25.0% 50.0% 0.0%
Composite 18% 29% 1% 27% 15%
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In today's world, which competency do you feel is the most

Question 7 important for young people to develop stronger skills?
Responsible
Self Social Relationship Decision
Self-Awareness| Management Awareness Skills Making
Burr 18.1% 30.3% 27.3% 9.1% 15.2%
Dwight 20.0% 24.0% 12.0% 24.0% 20.0%
Holland Hill 19.4% 29.0% 12.9% 22.6% 16.1%
Jennings 22.2% 25.9% 25.9% 18.5% 7.5%
McKinley 18.4% 21.1% 13.2% 28.9% 18.4%
Mill Hill 28.1% 21.9% 15.6% 15.6% 18.8%
NSS 11.8% 14.7% 23.5% 38.2% 11.8%
Osborn Hill 15.0% 17.5% 32.5% 10.0% 25.0%
Riverfield 32.7% 17.3% 17.3% 21.2% 11.5%
Sherman 5.1% 35.9% 25.6% 23.1% 10.3%
Stratfield 19.2% 11.5% 26.9% 34.6% 7.8%
ECC 25.0% 31.2% 18.8% 18.8% 6.2%
Composite 19% 23% 22% 21% 15%
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Which competency do you feel you would like to learn more about

Question 8 so you can further support students?
Responsible

Self Social Relationship Decision

Self-Awareness | Management | Awareness Skills Making
Burr 0.0% 27.3% 33.3% 27.3% 12.1%
Dwight 8.0% 28.0% 28.0% 24.0% 12.0%
Holland Hill 21.9% 15.6% 37.5% 9.4% 15.6%
Jennings 17.9% 25.0% 25.0% 17.9% 14.2%
McKinley 17.9% 17.9% 17.9% 17.9% 28.4%
Mill Hill 3.0% 30.3% 27.3% 12.1% 27.3%
NSS 0% 41.2% 14.7% 41.2% 2.9%
Osborn Hill 12.2% 17.1% 19.5% 24 .4% 26.8%
Riverfield 13.8% 23.5% 19.6% 19.6% 23.5%
Sherman 10.5% 26.3% 26.3% 13.2% 23.7%
Stratfield 11.5% 38.5% 19.2% 7.7% 23.1%
ECC 6.2% 37.5% 31.3% 12.5% 12.5%
Composite 12% 28% 23% 18% 19%
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Which competency do you feel would be the most beneficial (of
course all are beneficial) to focus on as adults and life-long

Question 9 learners?
Responsible
Self Social Relationship Decision
Self-Awareness | Management | Awareness Skills Making
Burr 20.6% 29.4% 5.9% 29.4% 14.7%
Dwight 20.0% 8.0% 20.0% 28.0% 24.0%
Holland Hill 13.1% 13.1% 32.3% 16.1% 19.4%
Jennings 10.7% 35.7% 32.1% 14.3% 7.2%
McKinley 31.4% 11.4% 14.3% 28.6% 14.3%
Mill Hill 15.2% 15.2% 36.4% 24.2% 9.1%
NSS 11.8% 29.4% 8.8% 41.2% 2.9%
Osborn Hill 12.2% 4.9% 17.1% 29.2% 36.6%
Riverfield 23.5% 25.5% 19.6% 23.5% 7.9%
Sherman 13.6% 29.7% 18.9% 32.4% 5.4%
Stratfield 12.0% 8.0% 28.0% 24.0% 28.0%
ECC 26.7% 6.7% 13.3% 33.3% 20.0%
Composite 18% 18% 21% 27% 16%
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Middle School:

Question 6 For which of these competencies do you feel you best support students in your practice?
Self Social Responsible
Self Awareness  Management Awareness Relationship Skills Decision Making
IFWMS 23.3% 33.4% 8.3% 10.0% 25.0% I
RLMS 18.8% 40.7% 10.1% 14.5% 15.9%
|TMS 20.7% 25.9% 22.4% 19.0% 12.0% I
Composite 21% 33% 14% 15% 17%
In today’s world, which competency do you feel is the most important for young people to develop
Question 7 stronger skills?
Self Social Responsible
Self Awareness Management Awareness Relationship Skills Decision Making
|Fwims 13.8% 15.5% 13.8% 19.0% 37.9% |
|RLms 16.2% 22.1% 16.2% 13.1% 32.4% |
UE 15.5% 13.8% 25.9% 24.1% 20.7% |
Composite 15% 17% 19% 19% 30%
Which competency do you feel you would like to learn more about so you can further support
Question 8 students?
Self Social Responsible
Self Awareness  Management Awareness Relationship Skills Decision Making
FWMS 19.0% 22.4% 25.9% 17.2% 15.5%
|RLMS 22.4% 19.4% 31.3% 19.4% 7.5% I
|TMS 3.4% 33.9% 22.0% 28.8% 11.9% |
Composite 15% 25% 27% 21% 12%
Which competency do you feel would be the most beneficial (of course all are beneficial) to focus
Question 9 on as adults and life-long learners?
| Self Social Responsible
Self Awareness  Management Awareness Relationship Skills Decision Making
|Fwms 35.1% 15.8% 15.8% 15.8% 17.5% |
|Rums 23.6% 25.0% 27.9% 17.6% 5.9% |
|ms 26.6% 1.7% 21.7% 30.0% 10.0% |
|composite 28% 17% 22% 22% 1%|
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High School:

Question 6 For which of these competencies do you feel you best support students in your practice?
Self Social Responsible
Self Awareness Management Awareness Relationship Skills Decision Making
FLHS 21.2% 32.3% 10.1% 19.2% 17.2%
FWHS 14.0% 23.2% 14.0% 23.2% 25.6%
Composite 17% 28% 12% 20% 23%
In today’s world, which competency do you feel is the most important for young people to develop
Question 7 stronger skills?
Self Social Responsible
Self Awareness Management Awareness Relationship Skills Decision Making
|FLHs 14.0% 26.9% 18.2% 12.9% 28.0%
FWHS 10.0% 26.3% 10.0% 23.7% 30.0%
Composite 13% 26% 14% 18% 29%
Which competency do you feel you would like to learn more about so you can further support
Question 8 students?
Self Social Responsible
Self Awareness  Management Awareness Relationship Skills Decision Making
FLHS 9.4% 33.3% 34.4% 10.4% 12.5%
FWHS 21.0% 35.8% 9.9% 19.8% 13.5%
Composite 15% 33% 24% 15% 13%
Which competency do you feel would be the most beneficial (of course all are beneficial) to focus
Question 9 on as adults and life-long learners?
Self Social Responsible
Self Awareness  Management Awareness Relationship Skills Decision Making
FLHS 24.5% 19.1% 24.5% 11.7% 20.2%
FWHS 11.3% 28.7% 12.5% 26.3% 21.2%
Composite 19% 23% 19% 19% 20%
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APPENDIX B

CASEL Rubric Responses (January 2022)
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ot yut staried plansing
of implementation

& Nl yel skarted

o Moty started

Wby started

2

Fartlaily plannad
and implemaenisd

PMannieg SEL eontinuais
Irmpr ovemant process.
s rtying formaske
and summative data
TS

The SEL tearm sbares ke
and gratice with @lher
eaniral offios depanmests

Duvaloping plan
Frouiding Inkial
communcation about 5EL
timelnes and roles

3

ldcatly planned
and imglamanted

Dinalopied Mormal SEL
i %

4

Fully planned and implemenied;
promading sustalnability

v Dussbopad formal SEL

procass Fal indudas

a schadub and rokis Tor

eollecting and refecting

an data

Iderstizd formative and

sUMMAtve dats Sources

Daviloping sepparts and
rooly for school lasms

The SEL Rieaim his
aslablished partrarships
with iy dapartmants
SEL maroduced in cabimet
[

SEL hioused Im 3
depariment focused on
all studeris

Daweloped plan

Prowsding commurication
about SEL bimeboes and
roies

Far more imésrmabion. wisit the Divinct Resgurce Cenier ot drocaselorg,

“opyright £ 2021 | Collaboraive for Acadesc, Secial, and Emotional Learning (LASEL

i thal
Includes a schedule

and rodes for colecting and
raflesting on dala

* identified formachee and
summather A1ty sorces

* Devekoped sapports and
ok foe school tams

»  Croas-duganmint
eaillabearalatn Slrudluris
wstablzhed

L embedded in aguity,
acadamic, and schoel
Improvismnt Trameworks

SEL Incorporabed inko cabinet
meetings

SEL housad in & departmant
Tecusad on al ¥t

r impleswning plan

Reguiarly sharing how SEL

eforts support distics priordbes

#nd goals

& Providig comsnlcilon
ahout L Himelines and roles

& The sugarintendest and

dislriel leaders camerunicati

mportatos of SEL

caselorg | A Bighis Reserved
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Read the definition of full implementation under
each item belore selecting a rating. A °4° rating
indicates that the full definiton is met.

1-G: Align financial resources
to support SEL

& strong forg-terme busget and glan for equiabie SEL furdisg mests
the necds of 3B schoak, Fusding comes fom dvershied soumes:

5 [art ol 3 bidges 10 ol cut, adeqianely ST, Ssppor. s wstin
oagoing SEL implemestation for 2l students

1-H: Implement human resource practices
and policies that support SEL

Dantrict human reaources practices smbed SEL comiderabom into
candidate ning, hising, a=d policis atthe
diibrict and schoo! rvsls. District snd sehool job Sascriptions highlight
the importsnes of madefing SEL compe tenowe sod include SEL s an
mxpectad competency for candidetes. Attmtion & pad to domrnity in
el ity wed Biren

FOCUS AREA 1 RUBRIC
Build Foundational Support and Plan

Med yed slaried planning
oF implamantation

oot yul sbarted

ot el started

F

Partially planmed
and imgkmentad

b idantifving funding sowrci
¢+ Deysloping plan

* Starting to-estabiish
ractives and policies.

3

Mastly planres
and ienplemanted

= Shest-barsn Peniding s curad

* Flanning long-term
wstaimabiity

= Established praciices and
woligies 2% district lewel

* Socil and emotional
comgetence i3
ewpectation for SEL-
ralytad podtions

Far more information. wisit the Qitrict Resaurce Center ot drocaselsen,
Copyright © 2021 | Collabarative foe Aradesic, Social, and Emotional Learning (CASEL

4

Fully plasnad and implesantsd;

premativg sustainability

Lo -tinren unding secured
ta duilain ongoing SEL
Implientatien

Funding secured from
dreeraiied sources

Established practices and
policies at distric and school
lewels

Social and emaotioral
compesence |3 mupactation for
# jois candidases

raselong | A Righis Besereed
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Read the definition of full implementation under
each item belore selecting a rating. A °4° rating
indicates that the full definiton is met.

2-A: Strengthen central office
SEL expertise

FOCUS AREA 2 RUBRIC
Strengthen Adult SEL Competencies and Capacity

The dainct prowides profmaional isening sbeout SIL nmearch and
practice b central affics lnaders and stall fram sl dezarimants,
izcheding fowndatiznal profmsenal lisrning for ol rew st

Thase wsarnts anable corbmal ofice ol to undensend taeir role in
imbagrating SEL inbe their arwa of work und b2 spaak clearly about the
walum of SEL. Expuriise s furthar strm gt oy comaming 2L
lsrmirg curmenibm smeng central atfcs skl

2-B: Design and implement an effective
SEL professional learning program for
school staff

a angc Akt SEL Ieaming
program sepports school sta® in developing skils aligned with district
poas. Ongaing sexslons are included in the dstrio’s prafessanal
kearnirg clendor. Dedicated district nalf members plan. faclkate,
2 coarinane The ses5ions, 35 TaclLators represent the dhesse
Backgrounds in fhe districe. SEL peactions and content ars embedded
theoaghzut othar profeninsal maming progeam i= the dhénct fog.,
rore contemt) Scheol lesdery and tmarms hvss reguisr cppoen s

10 lewsn from wach cther and share bet praction aroend SEL
imzlemenistion. Data on the qualiy of 580 imscm sre negulary
cztucted and used for conlinupss imgravemenl

. L

1}

Med yed slaried planning

oF implemantation

= Kot yet started

= ot yet started

|2

Partially planmed
and imgkmentad

Starting to proveide
information and
prnlessans learning
Fianaing bo Incorporates

Aourdational kaming for
e staff

Somree statling for SEL
wrofessnnal learning
e ng somme profussional
i nriend

&

Maostly plannes
and implemanted

Froftessonal learning
wrowided for some central
office stalf

Foundationsl leaming
proeided bo new stal
Harning ta carmsna
cantral olfies stal a6 SEL
professdonsl larming
cammunity

Adequarte staffing for SEL
professioral learring
Frowiding a
cosngrila i vl of
eralumdonil liansng
Schook kawa & baw
Sppariunti LS lkirm
Trem each athes

Collecting data nn quality

Far more infsrmation. wisit the Detrict Resqurce Center ot drocaselsen,

Copyright £ 2021 | Collaberative fee Acadessic, Secial, and Emotional Lezming (CASEL]

Fully plasnad and implesantsd;

4

promoting sustainability

Professional learming
prowided for central office
leaders and staff from all
depariments, intludng
Board and Cabiney
Feundatisnal learsing
prowvided 10 mew stalf
Carnral offics srai
casirwirvid i SEL
profeiskanal laarming
camimusty

Akegpaate siatfing for SEL
professional learning
Prosvding ongoing, sealfeldid,
e comprahisaivi
prefessional laarneg

SEL embuedded thicgheut
atkar prafiisionl laaenng
programs

schogls  hawe  regular
opportunities 1o seaen from
wach ot

Cata on quaity colleched
and wemd for continucs.
improwement

caselong | Al Kights Resarved
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Read the definition of full implementation under
each item belore selecting a rating. A °4° rating
indicates that the full definiton is met.

2-C: Strengthen staff social,
emaotional, and cultural competence

The district sugpons afl in refacting on thair gwn sodal and
wmitonal comperlmme, identitin, end b and engaging n
practices that sHire, sxplors and culivate studansy’ cutberay, valus,
and identsen. There see frequart oppartensan for adults to praceee,
madsl, and mmbance e compstencie, indudisg conatent and

ol o i marsing Practcm that suzpeort
theae compaiencies s aho amtsdded irks dinict- and chosl vl
wtaff mestings. Thess competencas sre woven throogs sl reoenon
and esah that geide stafl in inberactom with studarts, feniis, s=d
communiby memben

2-D: Develop structures that promote
trust, community, and collective efficacy
among staff

FOCUS AREA 2 RUBRIC
Strengthen Adult SEL Competencies and Capacity

The: disiricl prostdes frequent oppamuniies for Stafl to bafid sugponthee
protessional selatinaships and 4 sesse of saned gurpass, dechion -
PN g and SMCacy, SalT Ao oF Shared SEFERTENts guits respantiul
IRLErT T, EARACTRAE SO0 BRI 0, S d BN IACheERAE dE T Dahre,
Dtutrict med —arsn 10w gage

ruflaciion m=d problem solvisg, sharing idesa ard respomibilly, and
community bulding. Dwts on saff perce ptiom of ther wock dimate sre
raguiarly col st wed used {os canknuou imgrovenel

2-E: Track progress on adult-focused SEL
goals and continuously improve practice

The desirict eagages in raghd karsirg oyles o mosios pogiess

304 ratiact on BSaERreRIned 13 10 IRarm real-tims changes to

i plementian of 30uk-Tooesed SEL srataper These cpries folow
establs hed continuoes imgrosemem Smebnes. The dsrio easwses

SuD [T o 10045 ot provited to schod teams For engaging i ther own
rapid kearsing cpties araund aduk-fooused SEL goak.

. L

Med yed slariad planning
or implamantation

= ot yat starisd

= Mot yet started

* Notyet staried

F

Partially planmed
and imgkmentad

Starting to prode
information and
prolessans learning
Fianming bo Incorporates
Aoundational kaming for
e staff

Some staffing for SEL
professiona learning

O et ng soeve profadiional
v

Arult-Tecused SEL

goals developed
Stiartireg 10 eolbict Tormatia
it relatad 16 goiki

3

Mostly plannes
and implemanted

Froftessonal learning
wrowided for some central
office stalf

Foundationsl leaming
prowided bo nes stat
Harning ta comena
carteal alfice sLall as SEL
erofesdonal learning
SEETNITY

Adequate staffing for SEL
professioral learming
Froniding a
cosgrebaiiiag e of
professional lmarming
Schoms have 3 few
cpportunTies to learn
trom each othes

Codlecing data on quality

Audyit-focused SEL goals
developed

Dava cellictad and

i ir agaLaed W

4

Fully plasnad and implesantsd;
premmaling sustainability

+ Professional iearning
prowided for central office
leaders and staff from all
depariments, including
Board and Cabinet

Foundasionat isarning
prosided 1o rew staff

Carnral offics stai
casirwirvid i SEL
profeiskanal laarming
camimusty

Estobdished s22% norms or
iharind agresmends

Ragular, dadicated tima and
space presidad for dstricl and
school stalf 10 buld community,
enliaboratiny rellect and
problem solve, and share ideas
i responsbity

s perreptions of wark
climate reviewed o ensere
Inchgshve datrict oulture

* Agui-focused SEL
posls developed

Diata colactied and

i3 Lirresrlinvich

AL Lt aaeh
mELE, usng

data reflection ta
ke rea-time
improvemants to adult
SEL implementation

Far more infsrmation. wisit the Detrict Resqurce Center ot drocaselsen,
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dis aesoidng
L Nisrishrnas

AL least quamerty, using
daty redlection to make reak
time improvemenis

Prosiding swpport and toods.
for school ieams.

caselong | Al Kights Resarved
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Rend e definition of full iegherertation wiler

each imem belore selecting a rating. A °4° rating
indicates that the full definition is met.

3-A: Adopt and implement Pre
SEL standards or guidelines

-12

FOCUS AREA 3 RUBRIC
Promote SEL for Students

Strong SEL srandacds or guidelines are comprehensve,

developme maly aopeoanate, sad cuturaly respensive. and inchide
beerech ks for shat all mudents should Inew sad be abie 16 do
Trom Prek-grace 13, Teess SEL sancaets 3re igned and miegraced
with the @siict's academic standands and informed by scafl, Tamiies,
and Com v niLy parners. Dy atioe and

learaing bidkd districn and st capacity for inegrating SEL mandands
mith lasniciion.

3-B: Adopt and implement evidence-
based programs and practices

Tha diakrict ban adopted evidence-baved SEL programa and practioes
thart are implamanted in all schools and grese (el (S CASEL
Pragram Guids svidence-tausd programl). Teane programs sed
practices sxpicty sdoreas studenty’ SEL corpeisncies ane slgs wih
the priorities visued by itakeholder and with adopbed slendards o
puidulizg. The datrict provides profe sonal mamisg o el s whe
=il impiemmel snd vepzart the programiand praciices. The didrict
weppart scknoh in esgaging familin sad commenity zarinern arcusd
progrems snd practioss, end b= collecting and ming dats to mosiioe
implemestation end culcomes.

3-C: Intagrate SEL with academics

The SEL teamd=ad coliabosates with academic deparimesis. io ineegraie
and prisitize SEL In academic and nstructional framessres, school
keadership and imgrovement stratepies. and the academic Jegartments’
preanin=al lsarning content. The distrct b implemanti=g a czordnatad
and scaficided professnnal maming plan ko buid teschan” eazacity (o
fmsar vindenty’ soct sl med weotional inowladge, skiliy, snd stetedan
thraugh academic imbrucsion and curicsium contard, including wepzart
for cuBuraly relevast inviructions | prectices.

Dozt
Rermenar—y i

Mot yed staried plasning
or implamanistion

= K yal skarted

= hie yul skarted

® o yul staried

2

Partialiy planmed
and implemented

+ Bagnning 1o dral
W ardads

+ Risvtining programs and
practicin

¥ Srarting ko colaborate with
academic depariments

+ Deveioping professional
Ezarning plan

3 N

Mostly planned
and implemanted

Draftied sEandardi, rinoiived
Fadback

Algning SEL stamctyrds
o padelines ta arademic
standands

Developing commni cation
and professional iearning
smrategias

Bdoptied programs] and
implemanting in some
wcholi andfor gradi
vl

Frowiding professional
leprning

Derwilping lrabagbis for
angaging Timikos el
casmuanily partiirs
Duvisleping slrabagies
for monicoring
nplimantatian

and gubcomes

Startieg 1o ivtegrars SEL
Inte academic priorities
and strategies

Some prodessional
learning provided

Far more information. wisit the Diinct Kesgurce Cenier ai drocaselorg,
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4 |

Fully plasned and implessanted;
premating sustainability

i Adapled SEL stasdards

SEL and academic
stanatands Higred and
Integrated

Shared standards. pubdicly

and providing ongoing
professional learming

I menting in 6 wkseali and
e lavals

Providing profassicnsl lEarning

Suppoitig schasls in
engaging lamifias and
COMMUsty parbors

Suppartiog schusls in

mantading g esmn ation
el Ul ik

SEL fully Integrated with
academic priorities and
strabegies

Impiementing coordinated
wnd seatnbded profesdanal
ieaming plan

caselarg | A Rights Reserved
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i gﬂ_ % ':"!'_ s FOCUS AREA 3 RUBRIC
Promote SEL for Students

e el

W W

Read the definition of full implementation under
each item belore selecting a rating. A °4° rating
indicates that the Tull definitan i mat.

3-D: Develop and strengthen family
partnerships

The BT BN gaitiee JIIT-FamBy MEaGarahDE 3N W0 -way
COITA N CH O Eh TaTebes 3 e dsinien and whool evess. The
district offers mearinglul opportunities for famdies o pamcigane and
collabarate in SEL aetivithes. 50 that Famibles urderstand, speren.
infarm. and sugport the SEL desslopmant of mudents in partnership
wh fohaol wad WEtnicn S1aN. TR SR RS It foen Rl
about their prefesences and needs. These data are wsed Do irnpeose
Tamily parinership sirategies

3-E: Develop and strengthen SEL-related
nnmmunlt]l_'partnmhi_n

The distriztand thair S8 L.rested community parssen inssnticnaly
uiigs the le=puape and practices try us to dasrize and promate
SEL.Thes partsenhics esaurs thak SEL ua priority dusing the schaol
day ard durisg out-cf-schaol time, and Ehatsbudants snd femilies hnew
mocann i a brosd reage of SELsolated commusity vervices.

.ML—:.‘.-—.-.-'

Med yed mtarisd planning
or implamamation

= hot yul started

= bt yul atarted

F4
Partialiy planmed
and implemented

Gatharing inpat fram
Tarviilai abaul bt
rategs for argigement
and parneship

Collincting and niviewing
infermatisn abeul

SEL practiis usid by
community part ners

sdantihgng addnional
community groups and
seraboe providers with
whom the dstrict may wan
10 partner

3

Moetly plannesd
and implemansed

irgut Trom lamibas hik
Egn collicted, synthasiad,
and = being wad w

inferm a plan for Tassdly
wartnirihigd

Deweloping a plan for famiy
parnershies

Stirticg 1O alygn larguigs
andd SEL practices

Starting o oollaborats
with out-of-school time
proeiders ko answe SEL I
priritieed aoross seitings

Engaging community
Aroups and communily
Basied sarvice o odirs
i s re slasdu il and
Tarmiky s

For more infgemation, wisit the Dadnct Besource Center st drocassloen,

Copyright © 2021 | Collaborasiee foe Aradesec, Sooid, and Emotanal Learning (CASEL

4

Fully plasnad and implessaniad;
proenating sustainabiiity

Irrpha minting strataghs Tor
wd-miEy Gsmmuiealion
and angaging Tamilis in
SEL wetiwilioy

Feedtack from famier
Is repulacty cokiected
wnd used bainbarm
Imiproe ment

Adigned languags and SEL
prastics

SEL I prioritired curing schoal
day and cut-od-sokal Hime
Sxudarits and lamikug have
Sttins Lo a hicad s of
SELrelaned community servioes

Leveraging  community
parinari 10 axgand professionsd
learming cppomunitas sdfon
ridiarth fuppant

raselong | Al Righvs Gesereed

29



nfﬂ,ﬁ 4 g
ke

| il
W W
Read the definition of full implementation under

each iten before selecting & rating. & ' rating
Indicates that the full dedinttion is met

3-F: Align discipline policies and
practices with SEL

The duirict's dincizine policies and praclion empbain srosctive,
ressorative, and devtleprentaly MroRnate approaches hat
seppar school chmate and address oot causes of Rudent behawar,
The EITICE S pE0TS 2chixl 513 in implementing the potoer 35
wirg disciphne saneghes than promote SEL and retationsip-
buiiding. To promote an eguitable approach te discioine, the dioic
s disaggregmied dsoplne data to undermand the efectheness
of disciplise practicer, revies trends for different studest growps.
and 1o intervene on spvtemee oot casses when sudest groups am
Bproporiionately sepresenned

3-G: Integrate SEL with a continuum
of student supports

Wikan SEL i fully mivgrated with & muls-teed yatem of wupporta
|MTSS], svicance-based SEL irabructinn s=d practicus srhasca the
contizuum of scade mic s=d brhaviorsl suppors that mest the reedh of
ali studams.

3-H: Track progress on student-focused SEL
goals and continuously improve practice

Tha dhtrict engagea in rapid e min g opchm o monkor progran
andireflect o= dhaggragsted dats 1o inform resl-time chargs to

virategim for vudent SEL Thewe cpdem
follom mvtahitshed comtinucus inprovamant bralnes. The deinct
‘srmune veppart snd tods sre provided boicheal tnares for s peging n
thar cmn rapid learzing rychay eroend wudem-focined SEL goals.

Rermenar—y i

FOCUS AREA 3 RUBRIC
Promote SEL for Students

Mot yet siarfed planming
ar implemantation

o NOE et Sl

= oyt staried

v Mot yeq staried

2 -

Partially planned
and implamanted

Wi pilickis and
Eractives
Building disrict teams’ dats
Capanty

ideraified SEL instruction
and practices that suppon
acadamics and bifuas

Shedent-focused SEL
goals developed
Starting to colect fonmaber
daka rebyted o poak

3

sty planned
and implementad

4 Poliths and praction s

algned wich SEL

v Dewsloping approsch for
suppanting schacd

= District teams meviews
disaggrepated disopiine
data. and basllding schood
tanmE’ cats capacity

» SEL instruction aed
practices that suppert
academics nd babevior
are issegrated im0 soe
but not all tiers

+ Shederd-focused SEL
goals developed

:
3
%
i

A lask wath sesslar,
using data rellection
0w b raalTi e
I prove mests

Far more information. wisit the Diinct Kesgurce Cenier ai drocaselorg,
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4

Fully planned and implamenied;
prometing sustsnshility

v Palches and practse are
alijgreasd wuith SEL

v implEmanting spproach for
supgering school atadl

+ Systesns and structures are
In place that allow district
and schodl team s to review
dissggregated discipina
data regulaety and wse
to address systemic root
causes

1 SE| irabruction and praciices
et supgeset e da i and
bistavior ane intigratid into
allars

Hudeni-focesed SEL goak:
developed
Caka collected and

dmapprepated accordng
o eeredings

+ ALt geatteily, using dala
reflection e make -
time improvements

« Froviding support and tools for
school teams

caselarg | A Rights Reserved
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Read the definition of full implementation under
‘each item befare selecking a rating. A 0’ rating.
indicatas that tha Pl definition is met

4-A: Reflect on progress toward
annual SEL goals

FOCUS AREA 4 RUBRIC
Reflect on Data for Continuous Improvement

The JEIFCE COMES Samematve IREeMENLITON 00 Cattans o313
ta memn ywarhy pragree loward dhticiaide SEL goal. Date e
dhmgpre aied by prioeized studer growns to esamine and addres
st roon causes of disparities. The detrict engages dstrict and
£chol Laaimes, STUgenes. THilies, SEall, 30 COMmin iy Barners 1o
TR 0 TR datn. DOt eEan & guided by stabikhed norms
That promose 3 suBponTve eveosment Tor reflecting on data and

# stnuchared protocol. The dBDSE Jho [rovdes angueng suppor
that amipowsers schoal teama 1o mden o0 sememative schosl-eeel
SEL 3303 RO0 COMINGOUS FMMOVEmEnt, Ind SkTwed oppoTunties
for schook. to share and leam drom each other (e g. Crosi-sie
professional learning commushies]

4-B: Make Improvements to the Actlon Plan

#1 the @nd o £2ch schosl wear, The ST parners with stedens,
Tamibies, sEA, 30 COMMETity PaTRers 0o determi ne how 19 e
Imaming o revdise $EL gosh and sctios pies in preperatios for snothar
wvele of SEL siralmgec plarning (beginaisg again with Foon Ares 1)
The dbirct syunmesim mamng on 321 mplsmentston oy
and chailange snd sharm fi=ding n publc repertfi). Tow dikext
supzors whosl tesms N summarnnng =amng n pepestion for
data-irformed action planning wets their own sbedents, farreim, waff,
and commusity partnen.

i3 2

Not yet staried planning Fartially planned

3
Mestly plannad
and implementad

4

Fully glanned and implemenied;

prometing sustsnahiiity

‘ar implementation and implemanied
¥ Mot yet spaned 4 Summalive |
and suleoms dita complad
anwsaly
v Kot yei staried + Develsping sumimary

of SEL Implementatan
sawtiriin and challesgies

and aulesme dals
eomplud annualky,
disapiratad

Ly dasbigraups

Dutict tearmds] rallaces
on daks using nomms
and protoeok

Cuaka shared with shedents,

Famiies, staff, nd
community partners

SEL Implementation
sucoesses and

el lenges summarized
annualy

Drstrict sembs inpot
From stadl, studants,
families, and commusity
LAy o paal Wi

For more infgemation, wisit the Dutnet Ressurce Center st drocasslsen,

Copyright © 2021 | Collaborasive for Aradesec, Secial, and Emotional Learning (CASEL

and culesma dala pomplad
annually, Ssaggregaed by
sukgriups

Catrkct

ieamis) enpage students,
Tarils, 32681, and
comeunily partrars in
ity reflaction Ung nomms
and protoonls

Froviding supgart to school
teams and opportunities for
schools o share learnings

Summary of SEL
Implamantation successes and
challenges shared annualy in
public report

Saadl, stoderes, Tamidies, and
oLy PRILiNTE are Retie
mambiers of planning/dedsion-
mdking Didre Thal rtin SEL
Eoals and action plar Sar thi
el year

PFroviding suppart ta schoal
FTEH
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APPENDIX C

ECC/ELEMENTARY SEL RESOURCES (MAY 2022)

SCHOOL SECOND ZONES OF DBT MIND UP RESPONSIVE | KIDS FIRST PBIS
STEP REGULATION CLASSROOM | FROM DAY
ONE
ECC

DWIGHT

Used Regularly

Used Sporadically

KEY

Used only with select students

Resource Discontinued
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MIDDLE SCHOOL SEL RESOURCES (MAY 2022)

FWMS RLMS TMS

DBT

Digital Code of Conduct

Restorative Practices

SAT Program Implementation
Guide

Stop, Breathe, Think App

Mindfulness

Clubs and various after-school
events

Nurture, Empower, Support
Together (NEST)

Used Regularly

Used Sporadically

KEY

Used only with select students

Resource Discontinued




HIGH SCHOOL SEL RESOURCES (MAY 2022)

DBT

Advisory

No Place for Hate

Facing History and
Ourselves

Impact

Meditation Resources

Restorative Practices

Learning for Justice

Healthy Living/Group

PBIS

Used Regularly

Used Sporadically

KEY

Used only with select students

Resource Discontinued
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FPS SEL Multi-Year Plan

Enclosure No. 3
June 14, 2022

SEL District Steering Committee
reviews progress on the SEL Multi-
Year Plan

Identify SEL resources being used
PK-12 and make recommendations
for several schools across levels
with the goal for small-scale
implementation to pilot
recommended resources in the 2023-
2024 school year

Administer a Social-Emotional
Universal Screening tool with a
progress monitoring component in
grades K-12 in order to identify
students in need of intervention -

July - September

An SEL District Steering
Committee is formed to
include teachers,
administrators, parents
and community members

SEL Teacher Leaders are
identified for each building

Resource Sub-Committee

Establish a professional learning
plan to support adult SEL in the
eight competency areas of the
DESSA

Establish a professional learning

plan to increase staff capacity to

implement high quality Tier 1 SEL
instruction to all students

Embed SEL strategies into any new
curriculum documents

SEL information is communicated to
staff and families

Establish a consistent Social-
Emotional MTSS structure and
process to ensure consistency of
intervention services throughout the
District

Establish consistent data points to
assist in determining effectiveness
of SEL Tier 2 and Tier 3
interventions and Tier 1 supports -
This data will inform next steps for
students who may require more
intensive support.

formed of representatives ) . proposed
of each level (teachers makes recommendations  Current resources leveraged if recommended for future budget for the
v * for resource (s) to be used use. Opportunities for cross-training and observation. udge
parents and following year
s by level
administrators) Request
submitted in
November
Resource Sub-Committee | Schools that will pilot the
reviews survey completed resource (s) will be Identified schools pilot the resources in their buildings CASEL
in June 2022 by schools identified; resources L ) . Program
) o and report to the District Steering Comittee :
regarding SEL resources purchased and training Guide.
being used needs identified
Resource Sub-Committee Resourcg(s) and t.rammg Specific training needs are
) needs included in the . i
reviews CASEL identified and presenters
budget request for the 23- . " .
recommended programs 24 SY are identified and retained
DESSA-mini, full DESSA  DESSA-mini, full DESSA  DESSA-mini, full DESSA
and HS Student Self and HS Student Self and HS Student Self
Assessment (if available) Assessment (if available) are Assessment (if available) Aperture
are completed in early completed by the end of  are completed by the end Login
October, 2022 for all February, 2023 for all of May, 2023 for all
students in grades K-12 students in grades K-12 students in grades K-12
School SEL Teams/MTSS
teams review DESSA data
qpom ihe 2021 2022 | School SELand  School SEL and SRBIMTSS _ School SEL and
Y prem! SRBI/MTSS teams review | teams review DESSA data | SRBI/MTSS teams review Aperture
2022 in order to identify -
. DESSA data from the from the February DESSA data from the May Login
any students needing
. . October assessment assessment assessment
intervention at the
beginning of the 22-23
school year
Professional Learning Sub-
Committee formed and
develops resources for
school teams of activities
to be implemented to Professional learning activities provided throughout the school year to support Adult
support Adult SEL (to SEL
include examples of
strategies from the
"Growth Strategies" of the
Aperture website)
District Leadership Team
"Advance" in August 2022
includes time dedicated to
reviewing plans for SEL
work for the 23-24 school
year
Professional Learning Sub-Committee develops School teams access resources as appropriate that are CASEL
resources for school teams to use regarding provided in the plan from the Professional Learning Sub- Resources
Program Directors and the Director of Elementary Education PK-12 Literacy collaborate with members of the M
District SEL Steering committee on embedding SEL strategies into new curriculum documents SEL Habits
Grades K-3

Link is created on the
district website regarding
SEL information and
resources. District SEL
committee populates this
area with appropriate
materials

SEL District Steering Committee reviews data from the

Winter and Spring 2022, and Fall 2022 implementation

of the DESSA-mini to establish guidelines for Tier 2/3
instruction according to t-scores

DIP SEL Goal: Demonstrate developmentally appropriate self awareness, self management, responsible decision making,
relationship skills and social awareness after receiving explicit instruction aligned to the CASEL framework

October - December January - March April - June Resources

SEL District Steering
Committee meets in
February to review progress
of the plan

SEL District Steering
Committee meets in May
to review progress of the
plan

SEL District Steering
Committee meets in
November to review
progress of the plan

SEL Teacher Leaders in each building are represented on the committee and
information is shared with them regarding any decisions made or actions to take

Funding for
resources is

Resource Sub-Committee requested in

Committee updates information in the link

Parent forum conducted by
November 1, 2022 to
update parents of
committee work

Parent forum conducted by
June 1, 2023 to update
parents of committee work

School MTSS teams implement the recommended
intervention structure for Tier 2 and Tier 3 and provide
feedback to the SEL District Steering Committee

Quarterly meetings for school SRBI/MTSS leadership to support consistency of best practices and PK-12

SRBI/MTSS Sub-
Committee of the District
SEL Steering Committee is
formed

SEL District Steering
Committee meets to
review current data
regarding SEL (e.g.
School Climate Survey,
attendance data,
participation in
extracurricular activities,
DESSA-mini and High
School Student Self
Report [if available]) and
establish progress
benchmarks throughout
the plan

SRBI/MTSS Sub-Committee members collaborate with the District SRBI/MTSS
Committee to incorporate SEL in the new framework for MTSS

SEL District Steering
Committee collects data
from school SRBI/MTSS

teams regarding
effectiveness of Tier 1
supports and Tier 2 and

Tier 3 interventions,
utilizing the benchmarks
established earlier in the

year



https://pg.casel.org/review-programs/
https://pg.casel.org/review-programs/
https://pg.casel.org/review-programs/
https://app.apertureed.com/login
https://app.apertureed.com/login
https://app.apertureed.com/login
https://app.apertureed.com/login
https://drc.casel.org/resources-by-key-activity/?key-activity=professional-learning
https://drc.casel.org/resources-by-key-activity/?key-activity=professional-learning
https://portal.ct.gov/-/media/SDE/Board/BoardMaterials010318/The_Components_of_Social_Emotional_and_Intellectual_Habits_Kindergarten_through_Grade_3.pdf
https://portal.ct.gov/-/media/SDE/Board/BoardMaterials010318/The_Components_of_Social_Emotional_and_Intellectual_Habits_Kindergarten_through_Grade_3.pdf
https://portal.ct.gov/-/media/SDE/Board/BoardMaterials010318/The_Components_of_Social_Emotional_and_Intellectual_Habits_Kindergarten_through_Grade_3.pdf

FPS SEL Multi-Year Plan

DIP SEL Goal: Demonstrate developmentally appropriate self awareness, self management, responsible decision making,
relationship skills and social awareness after receiving explicit instruction aligned to the CASEL framework

October - December

July - September

January - March

April - June

SEL District Steering Committee
reviews progress on the SEL Multi-
Year Plan

Implement research-based, peer-
reviewed SEL program in all schools
PK-12

Monitor and evaluate use of the plan
for effectiveness and continued
growth over time

Administer a Social-Emotional
Universal Screening with a progress
monitoring component in grades K-

12 in order to identify students in
need of intervention

SEL District Steering
Committee meets in

SEL District Steering SEL District Steering
Committee meets in January Committee meets in June
September to review to review progress of the to review progress of the
progress of the plan plan plan
SEL Teacher Leaders in each building are represented on the committee and information is shared with them

Professional Learning for
all staff on the resources | SEL lessons implemented according to recommended implementation guide for each
program PK-12

chosen to be used at each
level

Resources

Establish a professional learning

plan to increase staff capacity to

implement high quality Tier 1 SEL
instruction to all students

Embed SEL strategies into any new
curriculum documents

Establish consistent data points to
assist in determining effectiveness
of SEL Tier 2 and Tier 3
interventions and Tier 1 supports -
This data will inform next steps for
students who may require more
intensive support.

SEL information is communicated to
staff and families

SEL District Steering
committee creates and
disseminates a survey to
all staff regarding the
effectiveness of the
resource being
implemented in the
building

SEL District Steering Committee works with the District
Leadership Team to identify time to implement explicit
instruction in SEL across all levels PK - 12.

DESSA-mini, full DESSA  DESSA-mini, full DESSA
and HS Student Self and HS Student Self
Assessment are completed Assessment are completed

by the end of February, 2024 by the end of May, 2024
for all students in grades K- for all students in grades K-
12 12

DESSA-mini, full DESSA
and HS Student Self
Assessment are completed
in early October, 2023 for
all students in grades K-12

Aperture Login

School SEL Teams/MTSS
teams review DESSA data
from 22-23 in September
2023 in order to identify
any students needing
intervention at the
beginning of the 23-24
school year

School SEL/SRBI/MTSS
teams review DESSA data
from the October
assessment

School SE and SRBI/MTSS
teams review DESSA data
from the February
assessment

School SEL/SRBI/MTSS
teams review DESSA data
from the May assessment

School teams access resources as appropriate that are provided in the plan from the Professional Learning Sub-
Committee. Implement professional learning related to chosen resources to implement strategies directly into
classrooms.

Professional Learning presentations are provided to all educators K-12 regarding Connecticut Department of
Education SEL standards (grade levels when developed by the Department) for Tier 1 implementation. Standards
are compared to School and District Improvement Plans.

Program Directors and the Director of Elementary Education PK-12 Literacy collaborate with members of the
District SEL Steering committee on embedding SEL strategies into new curriculum documents

District SEL Steering
Committee reviews
SRBI/MTSS data from
Spring 2023 and
establishes clear data
points regarding
intervention at Tier 2 and
Tier 3
Quarterly meetings for school SRBI/MTSS leadership to support consistency of best practices and PK-12

School SRBI/MTSS teams implement Tier 2 and Tier 3 interventions according to the
data points established by the SEL District Steering Committee

Committee updates information in the link on the district website to provide resources for parents and families to
implement SEL practices in the home.

Parent forum conducted by
November 1, 2023 to
update parents of
committee work

Parent forum conducted by
June 1, 2024 to update
parents of committee work

Aperture Login

CASEL
Resources

CT SDE SEL
Habits

(Grades K-3)

CASEL SDE
SEL Habits

(Grades K-3)

SEL District Steering
committee creates and
disseminates a survey to
all parents regarding their
knowledge of and the
effectiveness of the
resource being
implemented in the
building. Survey will
include feedback regarding
SEL information on the
district website for families.



https://app.apertureed.com/login
https://app.apertureed.com/login
https://drc.casel.org/resources-by-key-activity/?key-activity=professional-learning
https://drc.casel.org/resources-by-key-activity/?key-activity=professional-learning
https://portal.ct.gov/-/media/SDE/Board/BoardMaterials010318/The_Components_of_Social_Emotional_and_Intellectual_Habits_Kindergarten_through_Grade_3.pdf
https://portal.ct.gov/-/media/SDE/Board/BoardMaterials010318/The_Components_of_Social_Emotional_and_Intellectual_Habits_Kindergarten_through_Grade_3.pdf
https://portal.ct.gov/-/media/SDE/Board/BoardMaterials010318/The_Components_of_Social_Emotional_and_Intellectual_Habits_Kindergarten_through_Grade_3.pdf
https://portal.ct.gov/-/media/SDE/Board/BoardMaterials010318/The_Components_of_Social_Emotional_and_Intellectual_Habits_Kindergarten_through_Grade_3.pdf
https://portal.ct.gov/-/media/SDE/Board/BoardMaterials010318/The_Components_of_Social_Emotional_and_Intellectual_Habits_Kindergarten_through_Grade_3.pdf
https://portal.ct.gov/-/media/SDE/Board/BoardMaterials010318/The_Components_of_Social_Emotional_and_Intellectual_Habits_Kindergarten_through_Grade_3.pdf

FPS SEL Multi-Year Plan

DIP SEL Goal: Demonstrate developmentally appropriate self awareness, self management, responsible decision making,
relationship skills and social awareness after receiving explicit instruction aligned to the CASEL framework

July - September  October - December January - March April - June Resources

2024 - 2025 SCHOOL YEAR

SEL District Steering
Committee meets in May
to review progress of the

plan, review data related to

SEL District Steering
Committee meets in
September to review

SEL District Steering
Committee meets in January
to review progress of the

SEL District Steering Committee
reviews progress on the SEL Multi-

Year Plan roaress of the plan lan plan components, and
prog P P make recommendations
for on-going work
Implement research-based, peer-
reviewed SEL program in all schools SEL lessons implemented according to recommended implementation guide for each program PK-12

PK-12

SEL District Steering
committee disseminates a
survey to all staff regarding

the effectiveness of the
resource being
implemented in the
building

Monitor and evaluate use of the plan
for effectiveness and continued
growth over time

DESSA-mini, full DESSA  DESSA-mini, full DESSA

Ad.mmlster a Soc.laI-Emotlt?nal DESSA-mini, full DESSA and HS Student Self and HS Student Self
Universal Screening tool with a and HS Student Self
rogress monitoring component in Assessment are completed Assessment are completed - Assessment are completed Aperture Login
Aperture Login
prog g comp P by the end of February, 2025 by the end of May, 2025

grades K.-12 n orde.r to |dent.|fy in early Octgber, 2024 for for all students in grades K- for all students in grades K-
students in need of intervention all students in grades K-12 12 12
School SEL and School SEL and School SEL and SRBI/MTSS School SEL and
SRBI/MTSS teams review | SRBI/MTSS teams review | teams review DESSA data = SRBI/MTSS teams review Aperture Login
Aperture Login
DESSA data from the DESSA data from the from the February DESSA data from the May
October assessment October assessment assessment assessment
Professional Learning Sub-
Establish a professional learning Crc:lmmltterle C:?: u;t: ;5
plan to increase staff capacity to survey early In Ine 24- Professional learning activities provided throughout the school year to support Adult CASEL
. . o school year to identify
implement high quality Tier 1 SEL SEL Resources
instruction to all student areas of support needed
instruction to afl students for educators to implement
Tier 1 SEL instruction

Professional Learning presentations are provided to all educators K-12 regarding Connecticut Department of CT SDE SEL
Education SEL standards (grade levels when developed by the Department) for Tier 1 implementation. Standards Habits
are compared to School and District Improvement Plans. (Grades K-3)

Embed SEL strategies into any new Program Directors and the Director of Elementary Education PK-12 Literacy collaborate with members of the

curriculum documents District SEL Steering committee on embedding SEL strategies into new curriculum documents CASEL SDE]

SEL Habits
(Grades K-3)

SEL information is communicated to

- SEL District Steering Committee updates information in the link on the district website
staff and families

Parent forum conducted by
November 1, 2024 to
update parents of
committee work

Parent forum conducted by
June 1, 2025 to update
parents of committee work

SEL District Steering
committee disseminates a
survey to all parents
regarding their knowledge
of and the effectiveness of
the resource being
implemented in the
building. Survey will
include feedback regarding
SEL information on the
district website for families.



https://app.apertureed.com/login
https://app.apertureed.com/login
https://drc.casel.org/resources-by-key-activity/?key-activity=professional-learning
https://drc.casel.org/resources-by-key-activity/?key-activity=professional-learning
https://portal.ct.gov/-/media/SDE/Board/BoardMaterials010318/The_Components_of_Social_Emotional_and_Intellectual_Habits_Kindergarten_through_Grade_3.pdf
https://portal.ct.gov/-/media/SDE/Board/BoardMaterials010318/The_Components_of_Social_Emotional_and_Intellectual_Habits_Kindergarten_through_Grade_3.pdf
https://portal.ct.gov/-/media/SDE/Board/BoardMaterials010318/The_Components_of_Social_Emotional_and_Intellectual_Habits_Kindergarten_through_Grade_3.pdf
https://portal.ct.gov/-/media/SDE/Board/BoardMaterials010318/The_Components_of_Social_Emotional_and_Intellectual_Habits_Kindergarten_through_Grade_3.pdf
https://portal.ct.gov/-/media/SDE/Board/BoardMaterials010318/The_Components_of_Social_Emotional_and_Intellectual_Habits_Kindergarten_through_Grade_3.pdf
https://portal.ct.gov/-/media/SDE/Board/BoardMaterials010318/The_Components_of_Social_Emotional_and_Intellectual_Habits_Kindergarten_through_Grade_3.pdf
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Fairfield Public Schools
Board of Education
Policy Guide

Instruction

ADVANCED COURSE OR PROGRAM AND 6141(a)
CHALLENGING CURRICULUM

I. Purpose

The Board of Education believes in the principle that academic rigor and the opportunity to
accelerate learning are powerful motivators for students to meet intellectual challenges and excel
in the academic environment. The Board supports advanced courses and programs that promote
academic acceleration. All students will be provided an opportunity to participate in a rigorous
and academically challenging curriculum.

The Board encourages students to pursue rigorous, challenging academic coursework, such as,
but not limited to, honors classes, dual enroliment, dual credit, and advanced placement classes.

The District, to encourage student participation in advanced courses or programs, will
communicate information about advanced courses or programs and eligibility criteria to students
and parents, offer counseling to students about the benefits of advanced level courses and
programs, and annually report on District progress toward increasing students’ readiness and
participation for advanced courses or programs.

In order to access advanced courses or programs students need to complete sufficiently challenging
coursework at the elementary and middle school levels. This equitable course enrollment policy is
based on rigorous learning opportunities for all students in elementary and middle grades.

I1. Definitions
For purposes of this policy:

An “advanced course or program” is defined as an honors class, advanced placement
class, dual enrollment, dual credit, early college or any other advanced or accelerated
course or program offered by the Board of Education.

“Advanced placement” program is a program authorized by the College Board that
offers college-level courses and exams that students take in high school.

“Dual credit/Dual enrollment” courses are college courses offered by high schools in
partnership with a college or university. Students taking these courses in high school are
simultaneously enrolled with the partner higher education institution. Students who
successfully complete a dual credit/dual enrollment course earn credit toward high school
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ADVANCED COURSE OR PROGRAM AND 6141(b)
CHALLENGING CURRICULUM

graduation as well as college course credit that appears on a student transcript issued by a
college or university.

“Prior academic performance” means the course or courses that a student has taken,
the grades received for each course, and a student’s grade point average.

I11. Guiding Principles

The Board’s goal is to create a culture of deliberate excellence through its commitment to all
students to access advanced academic curriculum and instruction. The Board desires to nurture
potential in all students and to challenge students with advanced capabilities through
differentiation and responsive instruction. The needs of advanced and high potential learners will
be equitability addressed across all populations.

The Board recognizes that course access and academic planning should be guided by
considerations beyond traditional course eligibility criteria. The Board also recognizes the
importance of reducing barriers to opportunities for advanced programs, providing a wide range
of advanced courses that appeal to students with various interests, and that achievement and
engagement in middle school are strong precursors to high school success.

High school students willing to accept the challenge of an advanced course or program shall be
admitted. Students who have successfully completed the prerequisite course work or have
otherwise demonstrated mastery of the prerequisite content knowledge may enroll in advanced
courses or programs offered by the District. The student must request the course or program
through the school counselor.

An emphasis on equity must include a focus on increasing students’ access to rigorous learning
opportunities to assist all students to be prepared for success after high school. The following
District and school-based principles will contribute to fostering greater equity in student
participation in advanced programs or courses:

A. Provide a course sequence and foundation-building in earlier grades, ensuring high
expectations for all students, that makes later advanced coursework a viable option;
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B. Create multiple access points to and awareness of advanced courses and programs,
allowing students to access these programs at various points of their high school
experience;

C. Use only enrollment access criteria that are educationally necessary;
D. Use multiple methods by which a student may satisfy eligibility criteria for enroliment;

E. Offer a set of student supports, access to technology, and support from teachers and
school counselors, that help all students succeed in advanced courses or programs;

F. Publish and disseminate materials that encourage all students to participate in advanced
courses or programs.

IV. Eligibility and Identification

Students who are capable of and willing to do advanced coursework or take an accelerated
course of program, as detailed in this policy, should be permitted to do so. The District will
identify students in grades eight and nine, through the academic plan, in compliance with Section
5 of P.A. 21-199, who may be eligible to take or enroll in an advanced course or program.
Students will be eligible to enroll in advance courses or programs throughout their high school
career, even if they are not identified as eligible in grades eight or nine.

Eligibility for enrollment in an advanced course or program shall not be based exclusively on a
student’s prior academic performance. Multiple methods by which a student may satisfy the

eligibility criteria for enrollment in an advanced course or program include, but not limited to:

A. Recommendations from teachers, administrators, school counselors, or other school
personnel;

B. A student’s prior academic performance, as determined by evidence-based indicators of
how a student will perform in an advanced course or program;

C. Grade Point Average (GPA);



Fairfield Public Schools
Board of Education
Policy Guide
Instruction
ADVANCED COURSE OR PROGRAM AND 6141(d)
CHALLENGING CURRICULUM
D. GPA improvement over time;
E. Scoring near benchmark on local assessments;
F. Student interest and persistence.
Students who experience success in advanced courses or programs typically exhibit
characteristics including, but not limited to: reading at or above grade level, strong study skills
and self-motivation, proficient oral and written communication skills, self-discipline to plan,
organize, and carry out tasks to completion, and interest and self-directedness in the particular
subject.
Such students may be found within any racial, ethnic, or socioeconomic group, within any
nationality, within genders, and within populations of students with disabilities. The
identification process shall include consideration of all students including those who are English
language learners and those with Individualized Education Plans or 504 Plans.

The identification process shall include the following:

A. Performance on standardized assessments;

B. Specific academic performance in one or more content areas (e.g. consistently received
grades of “B” or higher in the core content areas);

C. Giftedness;
D. Teacher recommendations/referrals;
E. Referrals from parents and/or students.
V. Academic Plan and Challenging Curriculum
An academic plan enables a student to take a deeper look into high school and beyond. Each

student needs to consider his/her interests, likes, dislikes, as well as who he/she aspires to be as
an individual.
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The District will create an academic plan for each student beginning in grade eight for each
student who is identified as eligible for enrollment in an advanced course or program. It will be
reviewed annually with school personnel. The plan is to include a list of courses and learning
activities/programs in which the student will engage while working toward the fulfillment of
graduation requirements.

The academic plan will be aligned with:
A. The courses or programs currently offered by the Board of Education;
B. The student’s student success plan, created pursuant to Conn. Gen. Stat. 10-221a;
C. The high school graduation requirements; and

D. Any other Board adopted policies or standards relating to student enroliment eligibility
for advanced courses or programs.

A student, or the student’s parent or guardian, has the right to decline the implementation of the
provisions of the academic plan.

The academic plan may be part of the student’s success plan, required for each student by Conn.
Gen. Stat. 10-221a if the student success plan’s academic component intentionally focuses on
advanced course and program participation.

V1. Evaluation and Review

The Board will annually review data on student participation in advanced courses or programs as
part of the student achievement review. The data shall be disaggregated by gender,
race/ethnicity, and high needs participation. Such data will be used during the planning process
for course and program offerings in the upcoming school year.

(cf. 6141.4 — Independent Study)

(cf. 6141.5 — Advanced College Placement)
(cf. 6172.1 — Gifted and Talented Students)
(6141.52 — Challenging Curriculum Policy)
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(cf. 6141.7 — Honors Programs)
(cf. 6172.6 — Virtual/Online Courses)
Legal Reference: Connecticut General Statutes § 10-221a
Connecticut General Statutes § 10-221w
Connecticut General Statutes § 10-221x
P.A. 21-199 Section 3

10-221r Advanced placement course program. Guidelines.
District Guidance for Developing an Advanced Course Participation Policy

Adopted X/X/2022
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GIFTED AND TALENTED STUDENTS PROGRAM 6172.1(a)

The Fairfield Public Schools are committed to recognizing and servicing the individual strengths,
gifts, and talents of all children.

The Fairfield Public Schools, in conjunction with State of Connecticut regulations and
requirements, will identify students demonstrating extraordinary learning ability or talent in the
creative arts. Such students will be identified as gifted and/or talented.

I. Definitions
For purposes of this policy:

“Extraordinary learning ability” means a child identified by the planning and placement
team as gifted and/or talented on the basis of either performance on relevant standardized
measuring instruments, or demonstrated or potential achievement or intellectual
creativity, or both.

“Gifted and talented” means a child identified by the planning and placement team as (A)
possessing demonstrated or potential abilities that give evidence of very superior
intellectual, creative or specific academic capability and (B) needing differentiated
instruction or services beyond those being provided in the general education program in
order to realize the child’s intellectual, creative, or specific academic potential. The term
include